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reinforcing instructions included as hard copies, classroom projections, or documents in D2L is
the most practical method of delivery.

The classroom experiments used in this project will address two of the main learning objectives
included in all sections of ECON 2106. Those objectives are that students will apply theory
including but not limited to supply and demand, elasticity, production costs, market structures,
and resource markand that students will examine the role of firms and government in
undertaking actions that increase or decrease economibevet]. Furthermore, these classroom
experiments will enhance the MCCB missiondstér curiositycreativity, and innovation. In
particular, this project will help the College meet Objective 1.1.1 within the MCCB Strategic
Plan, which is to Design and deliver engaged, innovative, and experiential learning
opportunities that cultivate interdisciplinary business acumen and prepare students for impactful
careers. This project also will help the University meet objectives that are key elements of
UNG's 20222027 Strategic Plan. Those items are Objective Hrthance faculty development

to expand implementation and documentation of curricular mgiact educational practices

that contribute to UNG’s distinctive student experiérazed Objective 2.6 Create experiences

that promote a sense of belonging and foster engagement within each of UNG’s campuses and
across the university.”

Discussion of the Expected Impact on Student Success

This project will impact student success in numerous ways. The most significant benefit is likely
to stimulate overall engagement. Students are often unmotivated by standard classroom
presentations, particularly in Economics. Classroom experiments provide a means of active
learning in which students have a different opportunity to obtain and comprehend critical
concepts, and, by using classroom experiments, students take more ownership of the material
conceptsEmerson & Hazle{t2012) seeing themselves astical parts of the learning process

as opposed indentured participants. The improved comprehension is likely to result in improved
performance oexams. The level of activity required for these experiments as well as the
stimulation associated with them is likely to result in improved attendance at class mgatings
2020) Most importantly, these areas of impact likely will lead to improved retention, which is a
tremendous benefit for both the students and for the College/University

Discussion of Expected Benefits for Other Faculty, the Department, or MCCB

This project creates the potential for significant benefits to other faculty in the Department of
Economics & Financellhe most notable of which is that other faculty can use some or all these
experiments in their own sections of ECON 2106. At present, we have a total of nimadull

and partime faculty who teach ECON 2106 at UNG. Specific examples from these experiments
could be valuable to both experienced instructors and instructors who are new to UNG.



that result in an efficient use of time for the instructor and the students. Secondly, the likelihood
of improved comprehension and improved grades should lead to increased results regarding
teaching as indicated by student evaluatidhg potential for improvement in student



While the term “dismal science” was originally used to describe Economics because of the
negative outcomes that the study often suggests, more recently that negative description has been
used to describe the methods in which the discipline is taught. Movement away from traditional
“chalk and talk” delivery can be beneficial to instruction for any discipline. It is likely that one

field of instruction with the greatest need for movement to other teaching methods is Economics.

The first attempt to employ an active experiment for economic instruction was Chamberlin
(1948) which introduced an imperfect market simulation designed to be somewhat similar to
laboratory experiments conducted in natural scieegde classroom experiments have

increased in popularity over the years, they are utilized by only a small percentage of Economics
instructors and typically only for introductory topics (Guest, 2015). It is likely that many
instructors consider the additional time cost assatwatth preparing and developing such

activities as too large, making these activities not worth the effort (Goffe & Kauper, 2014).
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